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Abstract

The paper discusses the role of the librarian in the life of classrooms. The aim of the discussion is to present ideas that can be applied to support the integration of the librarian and library tools (which are increasingly found online) into the practical and intellectual lives of courses from the elementary school through college. Librarians can be major contributors to courses. In addition to library skills, they are often engaged in other intellectual pursuits that are supportive of courses. Even if librarians may not have specific content knowledge, their broad backgrounds in research, as well as their personal intellectual endeavors and interests, enable them to contribute. 

Involving librarians as partners and resources is a practice that is gaining currency. Online resources are available but may challenge teachers, and librarians can mediate and help incorporate those resources.  Teacher-librarian-class partnerships also make sense in environments in which student expectations continue to rise, and accountability for learning is more exposed to scrutiny. Finally, it is suggested that the librarian’s skill combined with the ubiquity of online tools can create scalable resources that transcend geographical location.
Introduction

This paper discusses approaches to utilizing and integrating the significant skills and resources of librarians within classrooms. The material is intended to serve a broad range of teachers and instructors, and, depending on resources, may be applicable in elementary through college level settings. The writer’s perspective is that of the college level instructor, but the ubiquity of many of the resources discussed here makes the information applicable in courses at nearly all levels. 

Suggestions here can be considered to be of primary use in core courses, given their importance to any curriculum. Because of that importance, such courses rightfully receive planning attention, and the use of the library and librarians in developing those courses will be of immediate benefit. Lessons learned will naturally apply to other courses in successive iterations. 

This discussion centers on the activities of a single teacher in a single classroom, working with perhaps one librarian, in creating a working model of integrative activities than will provide visibility and support for subsequent applications in other classes, or perhaps departments and schools, or, ideally, institutions. 

The paper intends to provide a framework that can support greater integration of the library and library staff into the practical and intellectual lives of courses and classrooms. 

Three types of classrooms are assumed, and one additional opportunity, which is providing training for librarians. One is the traditional face-to-face classroom. Students and the teacher will have access to Internet and Web tools, but they may not be immediately available in the classroom, or may not be widely used in the course. 

A second type is the face-to-face course that has access to Web tools such that they are be utilized during the course, but may or may not be used in the classroom. At Golden Gate University, (www.ggu.edu) these are called web-enhanced courses. That means that there is an online course shell that houses course information. In this mode, the online shell is not a primary teaching/learning tool, but is used as an information repository. 

A third mode is the completely online course. At Golden Gate University these courses are housed in what is called Cybercampus (www.ggu.edu/cybercampus/). These are completely online courses that use online lectures, examinations, discussions and homework activities as the primary teaching mode. 

Additionally, best practices that emerge in practice can be applied in a fourth setting , in planning and delivering online or blended programs that provide training for librarians. The librarian-as-resource and librarian-as-colleague models are assumed here, and the ubiquity of online and related resources can be applied to development for librarians as well as to particular courses and classes. 

Mediating all of these are World Wide Web/Internet tools, such as file storage, audio/video creation and storage, as well as the now ubiquitous social networking tools such as YouTube, Facebook and LinkedIn. Additionally, users can easily create and publish personal or group weblogs (www.wordpress.com) and wikis (www.pbworks.com). 

Taken together these are presenting librarians, teachers and students new opportunities for productive collaboration in ways that can lessen the traditional distance between students’  information needs and information resources. 

In conclusion, the paper further posits that resulting information/resource-sharing models might be used in globally distributed programs and collaborations.  

Background, setting 

I am a professor housed in Undergraduate Programs at Golden Gate University in San Francisco, California (www.ggu.edu). My responsibilities include teaching at all levels from undergraduate through doctorate. As an early adopter of online teaching (from 1991), I’ve also been an active participant in technology-mediated and online teaching/learning, from several perspectives including pedagogy, course design, actual teaching, program design for online programs, program/teacher management and assessment. 

Golden Gate University has traditional degrees and programs featuring face-to-face courses, in addition to a mature online teaching/learning environment, with 15 fully accredited, fully online degrees. The university has a significant history in the San Francisco (USA, California) area as a practitioner-oriented law, business, accounting and tax school.

Over time, our university’s library staff has always been highly engaged with us. For some years, the library was considered the best business resource library in San Francisco. With the evolutionary growth of Internet/Web resources over the intervening years, the library has struggled with the role it was to play in the new technology-mediated environment. 

One outcome of this evolution is that of the library now provides an increasing variety of resource-oriented services, both in terms of the physical library and the role of librarians.  We now have more electronic databases, and more online resources, readily available to students and teachers. Many of those resources are available and managed online, although librarians insist on and maintain a highly visible, personal presence. They have taken the responsibility to align themselves with the academic and other disciplines represented in the university, and they are highly proactive in working with instructors and students in any way that is needed (note: a number of annotated web pages from our library website are included at the end of this paper). 

As a result, our library staff, led by Janice Carter, has changed with the times and has successfully asserted itself as a core intellectual and academic resource in the university.

One area of opportunity that remains “under construction” is that of the relationship between librarians, teachers and students. There are still traditional library tours and exhortations from the librarians to “come visit us. We’re here for you!” 

This paper explicates the next step, which is to unite librarians and library resources with the life of specific courses, in such a way that those people and tools can take their rightful place as core resources at the class level, serving both teachers and students. 

I take an ethnographic-evolving best practices approach to the issues of a progressive library staff and an instructional community in an urban college, as they struggle to utilize online tools and to work together in improving educational outcomes.  

The Internet/Web dynamic 

The dynamic environment of the Internet/Web has created a sea change in how people access and use information, and how people view and manage social interactions. The rapidity of these changes challenge educators to manage, interpret and translate the digital environment, for their students’ educational benefit, as well as for personal and professional survival: teachers have to keep up with the tools students are using. 

Specific to the educational environment, several phenomena are in play. This change in information availability is driving the evolution of the library from a traditional paper-based entity, providing traditional site-based information services, toward the proactive, service-oriented model, characterized by librarians who engage students and teachers by means of a variety of online and in-class tools and interactions, and who actively interpret and use Web tools for both students and teachers. 

This continues to be an  “earn while you learn” environment. Instructors simultaneously learn to make effective use of an online teaching/learning environment while integrating Web/Internet tools into courses, in support of content. At the same time, librarians strive to comprehend, interpret, and provide support for use of these tools. In so doing, librarians are outgrowing their traditional passive information provider role, and are poised to become partners in the intellectual life of college classrooms. 

Social Networking 

Social networking tools can promote a sense of place in courses, such as online courses that have no physical entity. They can also serve as supplementary tools in face-to-face courses. Having a course Wiki or weblog or perhaps Facebook/LinkedIn page can facilitate interactions between the new triumvirate of librarian, instructor and student. Students are familiar and comfortable with these tools, and already know how to use them. From a course culture perspective, they provide a communicative environment that can be complete in and of itself, or that can provide a supplementary (“coffee shop”, or “drop-in lab”) environment, depending on the course structure. 

Social networking tools in classrooms require purpose and management. It’s easy to set up a weblog for a course, and have it quickly die from lack of use. A video posted on YouTube may be current for only the length of an assignment, or a course. However, properly managed, such sites can be home to course assignments, meetings and discussions. This characteristic lends itself to something that will be discussed later, that of requiring interactions with librarians as deliverables. 

Critical Thinking  

An important challenge posed by online resources is the credibility of the information they contain. “Critical Thinking” is a desired skill, in which people come to understand and apply criterion-based thinking in problem solving situations. Nowhere are such skills more important than when using the World Wide Web for information gathering.  While the social networking and information tools in themselves are innocuous, their presence tends to level one’s normal senses of discernment. Text that appears on a weblog may be seen as being as credible and meaningful as a well-regarded research article. 

Given that virtually anyone with computer access can create an attractive presence via a weblog, Wiki or Internet newsletter, one that can be found through the ubiquitous Google search, it is highly important that both students and teachers have some discernment skills in the use of such content. 

Web searching was mentioned above. The Web has enabled one of the most fascinating problem/solution environments ever created: online search, epitomized by Google and other search tools. As this is being written in early January 2010, a search for the term “online database” returns 70,800,000 hits. Even with Google’s prioritization algorithms providing a sense of relative importance, those numbers are far above our ability to make sense of all that is available. 

Similarly, the increasing presence of popular culturally oriented weblogs and business books, many of which are little more than opinion pieces, challenges us to differentiate among these sources for students. So too do the omnipresent video and social networking tools and sites such as YouTube, Facebook, and LinkedIn. While all of these entitles can be uniformly appealing, their content may or may not rise to the level of the credible or even useful

We teachers, librarians and students now have the interconnected (and real-time) task of unraveling the meaning of “The Internet” and “The World Wide Web” in the intellectual lives of our disciplines and ourselves. It is no longer sufficient to merely assign course projects that have “at least 10 sources”, unless we are able to interpret the notion of credible sources for our students. 

Here, the librarian’s abilities as mentor, interpreter, content expert and “gateway” can support teachers in operationalizing critical thinking skills and activities as people try to navigate the maze of multiple online tools. This function is pedestrian, but necessary. 

Working with librarians in planning and in real time

It is said that muddled communication is always a root cause of organizational dysfunction, and is even a characteristic in seemingly healthy organizations. In the new relationships between librarians and teachers, creating new lines of communication is necessary. University-level teachers must be effective communicators by nature, and librarians, too, must be adept at interpreting the needs of students and faculty, and acting on those needs. So the basics of productive communicative relationships can be assumed to exist. 

Organizational stratification frequently acts against those abilities when it comes time for people to work together. It is hard to overcome the old ways. Teachers still often refer to the library and librarians in their syllabi, and exhort students to visit the library for research and course project assistance, but this traditional approach more often than not results in little or no follow up by any party. But it is at least a basis for further action. 

Activities that can integrate librarians with the course community

A meaningful step, then, in a “new” relationship is to move past the “one shot” approach, and create co-mingled activities that are integrated into the life of the course. Here are several suggestions: 

* First, the instructor must commit to extending the relationship with the librarian. This is more difficult than it may seem, given that course design is the result of perhaps years of planning and practice. Updating content and changing texts may be seen as far less challenging than inviting another live person into the course. 

* Continue the practice of inviting librarians to classes, but make that first visit is one of a series.

* The librarian should be actively involved in the creation and structuring of course activities and deliverables. This will support the teacher-librarian relationship in the course and enable a productive co-mingling of skills. When this relationship is made visible throughout the course, the librarian becomes a more organic partner. 

* The availability of video means that such visits can occur in person or online, and that there can be a number of such interactions designed for specific purposes. Here is an instance where a tool such as YouTube can be helpful. Even if your institution is not able to support video use, ad hoc videos can be easily created and made available for institutional and classroom audiences. 

* The librarian can visit your class for specific purposes and activities, such as to discuss critical thinking and its application in research and research paper formulation, to provide virtual / real library tours, or to be a participant in course panels and presentations. 

* A second approach is to require evidence of the use of library or other online resources in evaluated course deliverables. For example, it might become a real requirement (that is, points attached) that students interact with librarians in the development of topics, or show evidence of having dialogued with librarians over research processes. If librarians are content experts in some areas, these interactions can supplement a student’s research and learning skills. 

This approach can be made more substantive if both librarians and the students involved are expected to contribute to a Wiki or weblog on these topics. In this way, the Wiki/weblog becomes a knowledge creation and management tool. 

* Toward the end of the semester, a student(s) can collate and interpret the information from the various course wikis/weblogs and create a report for classmates’ take-away materials. 

* Assessment activities will involve the teacher and librarian in analyzing any number of factors, depending on need. There is current emphasis on connecting program objectives with course objectives, which are made manifest through various deliverables that can be assessed as  learning outcomes. The involved librarian will have played an active role in objectives at the course level, and will be able to contribute in any analysis of student learning outcomes. This is not to say that the librarian’s involvement is limited to specific courses. Ideally, as a the librarian-teacher-course relationship becomes enculturated, librarians may become involved in design and assessment activities that support programs. 

These few activities can integrate the librarian into the intellectual life of the course. There is a beginning and end, and beginning/end products that provide takeaways for students, teachers and librarians. A team product based on a common collaborative effort will support the particular course, and can become a model for other teachers and other courses. 

The next step: using the course model as an exemplar for generating institutional support 

Creating large-scale managed change is difficult, and extending the role of the librarian into courses can be an example of such a “disruptive” change. The above discussion has centered on  organic approaches that bring together existing people and physical resources in a single course, but with an eye toward applications in other courses. 

The processes discussed here support scalability. A desirable long-term outcome is that we provide a framework that is implemented by others. A carefully construed use model in a single instance constitutes a type of applied business plan that will be seen as credible to other members of the school community, and that might more easily garner the support of other teachers, managers and administrators. 

Those who have integrated librarian/library resources in their classrooms can then become faculty development mentors and presenters, interacting with their fellow instructors in applying these approaches into their own classes. 

Conclusion

This approach has implications for future librarian/instructor/course interactions, as well as for larger entities such as discipline-specific courses, departments and schools. 


Assessment 

Assessment is more naturally supported because of the use of wikis and weblogs as discussion portals and information repositories: the interactions, discussions and materials that comprise the corpus of the class remain available for analysis, revision and re-application. 


Distance partnerships

Librarians may have particular skills, and libraries particular resources. Instructors and students will have specific skills that can be complementary in other situations. Given the common electronic framework of Web/Internet tools, it may be that relationships among geographically dispersed courses and people can be supported through the common interface of web tools, mediated and modulated by the presence and expertise of librarians who serve the needs of these dispersed entities. 

As an example, Golden Gate University’s doctoral program is home to students whose interests are business centered. Many of our students are from China, and, like their classmates, they are often interested in business issues from global, Chinese and American perspectives. 

It might be that in the near future, selected Chinese students, instructors and librarians can be connected with an American counterparts, with activities mediated by video, audio, weblog/Wiki and common document formats such as GoogleDocs. The librarians will be resources in many ways, but two major ones will be as interpreters of local or Chinese culture and as gateways to Chinese or related information resources. 

Having diverse students, teachers and librarians work together in this way has only recently become possible, and represents a singular opportunity to unite teachers, librarians and instructors in ways that can transcend traditional information and culture boundaries in both local and global settings. 

Annotated graphics

The Golden Gate University General Library landing page (http://www.ggu.edu/university_library/). This page is cleanly designed, with clear links to various resources. Note the online catalog, hours, “ask a librarian”, weblog, Facebook, and e-newsletter links at the left, in addition to the library tools found in the center/orange links. 
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Librarian Margot Hanson’s page (http://ggu.libguides.com/profile.php?uid=17199) demonstrates her work in creating study/research guides for the specific disciplines aligned with her expertise. Note also the information for contacting her, either by chat, phone or email. 
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Guides Created by Margot Hanson

Accounting

by Margot Hanson - last updated on Dec 01, 2009

“This guide contains helpful tips and resources fordoing research in Accounting.

FI300A: Corporate Finance
by Margot Hanson - st updated on Dec 03rd, 2009
Resource sheet for Gilead cohort with Professor Sarsfiold, Summer 2008

Finance
by Margot Hanson - last updated on Dec 21st, 2009

“This guide has some helplul tips for doing research in Finance using resources avalable a the
GGU Universiy Library.

Healthcare Information Technology

by Margot Hanson - last updated on Dec 09th, 2009

“This guide provides suggestions and recommendatons for research in Hoathcare Information
Technobogy

Information Technology Management
by Margot Hanson - it updated on Nov 03rd, 2009

“This guide has some helplul tips for doing ITM research using resources avaiable through the.
GGU Universiy Library.

ITM 191: Capstone: Creating Valus In the IT Career
by Margot Hanson - fast updated on Jun 09th, 2009
“This guide suggests relevant resources and research strategies for the ITM 191 course.

ITM 395 Strategic Information Technology Planning, Organization, and Leadership
by Margot Hanson - fast updated on Aug 12th, 2009




The Ask-a-Librarian page (http://www.university-library.org/meebo/index.php) provides another venue for communication between clients (alumni are included) and library staff. 
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The Library Weblog (http://www.eclecticstrategist.blogspot.com/) is a venue for general information sharing and dialoguing on topics of interest to the GGU community. Note the subheading, indicating the range of topics modulated “via the GGU university library.” 
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college, according to Public Agenda survey

"The number one reason students give for leaving school
is the fact that they had to work and go to school at the

‘same time and, despite their best efforts, the stress of

trying to do both eventually tookits toll. ..” according to a survey by Public Agenda,
hittp://www. publicagenda. org/files/pdf/theirwholelivesaheadofthem. pdf funded by the Bill and

‘Melinda Gates Foundation.
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i "So what would help?"

‘Most "point first to options that would give them more
flexibility in schedules and help them mitigate the challenge of working
and going to school at the same time. Eightin 10 of those who did not
‘complete college supported two proposals that they believe would make
college graduation feasible: 1) making it possible for part-time students to
be ligible for more financial aid (81 percent said this would helpa lot);
and 2) offering more courses in the evening and on weekends so that they
could continue working while taking classes (78 percent said this would
help'alot)."p. 18

} ‘Wewere alerted to the study by an entry in an Academic Impressions e-mail which linkedto a
Washington Post article,
"Majority of College Dropouts Cite Financial Struggles as Main Cause,” by Jenna Johnson,
‘Washington Post Staff Writer
‘Wednesday, December 9, 2009; http://www. washingtonpost.com/wp-
dyn/content/article/2000/12/09/ AR2009120903045.html
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摘要

本文讨论了图书馆员在学校教学中的作用。讨论的主要目的是提出在小学到大学教学中将图书馆员和图书馆工具融入实际教学课程的方法。图书馆员可以对教学作出很多贡献。除了培训图书馆方面的技能，他们还提供其他教学支持。即使图书馆员可能没有专长的知识背景，他们在研究方面广博的背景，以及对知识的兴趣和了解，使他们能够对教学作出贡献。 
将图书馆员视为合作伙伴和资源是一种趋势。教师可能觉得使用网络资源具挑战性，图书馆员则可以帮助教师对这些资源进行整理和组织。在学生的期望不断增长，教学责任受到更深入审查的当下，”教师-图示馆员-课程“的合作更为重要。作者认为图书馆员技能与普及网络工具的结合可以创造超越地理限制的可扩展资源。
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